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Survey & Report Overview

Survey Overview By Respondent Level

1. Your Role:Survey Question:

 
During the _________, GradingRx® assisted Progress Municipal School District leaders in 
conducting a survey of different stakeholder groups to determine perceptions of various aspects 
of assessment and grading policies and practices enacted by schools. Survey responses were 
gathered online through email sent to students (in grades 4-12 only), parents, teachers, 
administrators, and instructional support educators. This report presents a summary of the 
results from that survey.

The response rates of all school-based groups were exceptionally high. These include students 
(85%), teachers (100%), administrators (100%), and instructional support educators (100%). The 
response rates of parents/guardians (11%), however, were somewhat low. This was true despite 
efforts to encourage stakeholder responses by sending out multiple reminders. The lower 
response rate among parents/guardians may be due to increased responsibilities families were 
required to take on due to lingering effects of COVID-19. Hence, the sample of 187 
parents/guardians who responded may or may not be representative of their total, and caution 
should be taken when interpreting the results from this group. NOTE: Only fully complete 
surveys were used in interpreting results. Those response rates are identified below: 
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3. The primary subject area you teach:Survey Question:

This table shows the academic affiliations of the teachers who responded to the survey. The 
majority of responses came from those that teach All subjects (28%), which is the typical 
composition of an elementary classroom. Others teach either English/ Language Arts/ ELL (15%) 
or Math (10%), who comprise two core content subject areas across all grade levels. The other 
core teachers such as Science (6%) and Social Studies (6%) are represented similarly to Special 
Education, CTE, Visual & Performing Arts, Health/ PE /Swim/ and Other support teachers in the 
data. Foreign Language teachers (2%) were the least represented teacher respondent group.   
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4. Prepare students for new material that will be presented in classSurvey Question:

Students (73%) largely agree with this statement. This is in contrast to all other groups. Teachers 
(63%) and instructional support educators (84%) disagree, with the majority of instructional 
support educators (63%) strongly disagreeing. Administrators (58% disagree - 41% agree) and 
Parents (47% disagree - 52% agree) are primarily split in their respective disagreement and 
agreement on this statement, indicating significant differences in perspective among 
stakeholders within these groups. Notably, those in the classroom together, students and 
teachers, are significantly at odds. 

Homework can serve many purposes.  Based on your beliefs about the primary 
purpose of homework, do you agree or disagree with each statement below?

Homework should primarily... 

Homework - Questions (4-10)
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6. Prepare students for assessmentsSurvey Question:

With the slight exception of instructional support educators, majorities of individuals in all 
groups agree with this statement, although not as strongly as with Question 5 regarding 
reinforcement of classroom content. Those agreeing include students (89%), parents (90%), 
teachers (91%), and administrators (91%). Notably, 26% of instructional support educators 
disagree with using homework to prepare students for upcoming assessments. No significant 
differences were found. 
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Grade Level Analysis:
Homework can serve many purposes.  

Homework should primarily… 

Homework should primarily... 

This visual represents a cumulative side-by-side overview representing all questions in the purpose of HOMEWORK 
section. It offers more insight into perceptions of homework by grade level and degree, representing combined 
stakeholder groups associated with each level. 

By level, stakeholders beliefs about the purpose of homework vary greatly. Those at the 
elementary level prioritize using homework to teach life skills. At the middle level, stakeholders 
believe homework should be primarily used to prepare students for new material that will be 
presented in class; and at the high school level, stakeholders prioritize using homework as 
means to provide students with another way to learn concepts. Overall, central office 
administrators’ beliefs about the purpose of homework more closely align with those at the 
elementary level, yet central office administrators prioritize using homework for reinforcing or 
practicing content taught in class more so than for teaching life skills. Aside from the elementary 
level, all other levels deprioritize teaching life skills as a primary use for homework, especially 
those at the high school level. Middle and high school levels are most aligned in their beliefs 
about use of homework. Central office administrators and high school stakeholders differ the 
greatest in their views of homework use. 



7

11. Be used to gather evidence to determine gradesSurvey Question:

Majorities of individuals in all groups agree with this statement, including students (79%), 
parents (80%), teachers (79%), administrators (100%) and instructional support educators 
(79%). Notably, no school administrators disagree, while approximately 20% of all other 
stakeholders disagree that classroom assessments should be used to gather evidence to 
determine grades. 

Classroom assessments serve many purposes.  Based on your beliefs about the primary 
purpose of classroom assessments, do you agree or disagree with each statement below

Classroom assessments should primarily...

Assessment - Part I Questions (11-16)
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12. Offer feedback on students’ learning progressSurvey Question:

Very large majorities of individuals in all groups agree with this statement, including 
students (88%), parents (94%), and teachers (95%). All administrators (100%) and 
instructional support educators (100%) agree. Significantly, many parents, teachers, and 
administrators, and instructional support educators strongly agree with this statement, 
indicating clear and aligned beliefs at the home, school, and leadership levels that 
assessments should be used for feedback purposes. Notably, all administrators and 
instructional support educators agree with this statement, indicating very clear and 
aligned beliefs also at the classroom support level. 
.



9

     Grade Level Analysis:
Classroom assessments serve many purposes. Classroom assessments should 

primarily...

Classroom assessments should primarily...

This visual represents a cumulative side-by-side overview representing all questions in the purpose of 
ASSESSMENT section. It offers more insight into perceptions of assessment purpose by grade level and degree, 
representing combined stakeholder groups associated with each level. 

By level, stakeholders beliefs about the purpose of assessment align more so than homework. In 
fact, there is great alignment among the elementary, middle, and high school levels that 
assessments should primarily be used to 1) gather evidence to determine grades and 2) help 
teachers identify students’ learning difficulties. Additionally, at the elementary level, 
stakeholders prioritize assessments to be used to help students identify and correct their 
learning errors. Central office administrators vary from the other stakeholders’ beliefs about the 
purpose of assessment. Central office administrators prioritize using assessments for feedback 
on student’ learning progress– NOT using assessments as a means to primarily gather grade 
evidence, which is more so prioritized by all grade levels. 
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24. Communicate information to parents about students’ performance in 
school

Survey Question:

The majority of individuals in all groups agree with this statement, including students (85%), 
parents (92%), teachers (96%), and instructional support educators (90%). All administrators 
(100%) agree, with 67% strongly agreeing. It’s important to note the high degree of agreement 
regarding this statement among students, parents, teachers, and administrators, with parents 
feeling especially strong about grades serving to communicate student performance with them.  
.

Grades serve many purposes. Based on your beliefs about the primary purpose of 
grades, do you agree or disagree with each statement below?

Grades should primarily…

Grading Purpose  - Questions (24-29)
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30. Major classroom assessments (chapter and unit tests)Survey Question:

Nearly all individuals in all groups agree with this statement, including students (82%), parents 
(83%), and teachers (93%). All administrators (100%) and instructional support educators (100%) 
agree. Notably, teachers (56%) and administrators (67%) express the strongest agreement that 
end of unit/chapter assessments and tests should be used in determining students’ grades.  
Students (18%) express the greatest disagreement, which is significantly different than teachers’ 
and administrators’ views. 

Teachers consider many things in determining students’ grades. Please indicate 
whether you agree or disagree with each item below being used in determining 

students’ grades

Grading Evidence Used - Questions (30-39)
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40.  Teachers who teach the same subject (or same grade level for 
elementary) are consistent in their grading policies and practices.

Survey Question:

The majority of students (80%), parents (78%), teachers (72%), administrators (75%), and 
instructional support educators (79%) agree with this statement. Approximately a quarter of 
teachers (28%) and administrators (25%) disagree with parents (22%) not far behind. It’s important 
to note no group indicates noteworthy strong disagreement with this statement. As a result, 
there’s a fair amount of consensus about the extent to which teachers who teach the same subject 
(or same grade level for elementary) are consistent in their grading policies and practices.

Grading  Consistency- Questions (40-42)
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                               Grade Level Analysis: 
Are teachers consistent in their grading policies and practices? 

This visual represents a cumulative side-by-side overview representing all questions in the consistency of 
GRADING section. It offers more insight into perceptions of aligned use of grading policies and practices by 
grade level and degree, representing combined stakeholder groups associated with each level. 

Overall, by level, stakeholders’ beliefs about consistency of grading policies and practices vary 
by degree. While all levels report that teachers in the same subject are most consistent in their 
grading policies and practices, stakeholders differ by level on their views of grading 
consistency in the same school and across the district. Notably, the central office 
administrators report the least confidence in grading consistency overall, while middle school 
stakeholders report the greatest confidence in teachers’ grading consistency overall. 
Elementary and high school stakeholders report confidence less than middle school yet more 
so than central office administrators. Between these two groups, elementary report greater 
confidence of consistency among teachers in the same school, while high school reports 
greater confidence of consistency among teachers teaching the the same subject and across 
the district. These group differences indicate a lack of consensus about grading consistency 
at the subject, school, and district-wide levels. 
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Additional Comments: Optional
Question 43

These summaries include general summarizing themes along with direct quotes to accurately 
capture the nature and tone of the sentiments expressed in the optional comments section. Of the 
five stakeholder groups, only students, parents, and teachers offered enough substantive comments 
to analyze and organize by expressed themes. Elementary students generally expressed that they 
felt “good” about their grades, but did not offer enough substantive comments to include in the 
student section. 
 
A small number of instructional support educators (n = 3) and no administrators (n = 0) offered 
comments, so these were excluded from this summary. 

STUDENTS (Middle & High School only)

LESS HOMEWORK/ MORE CONSIDERATION:  Students at both the middle and high school levels 
indicate that less or no homework would be beneficial to their overall stress and well-being. One 
student, in particular, states “Homework should be something that you have a decent amount of 
time to do, and I am also expected to do homework when I get home [after extracurriculars] at 
around 9:30 at night and immediately have to go to bed.” Others state, “I get overwhelmed a lot 
because I have so much homework,”  and “I think teachers should not assign homework because 
they do not know what is going on in the kid’s homelife.” High school students report that homework 
is “brutal on all kids in extracurricular activities,” and that “homework is hard when you work out of 
school and have sports” at the same time. Generally, at the secondary level, students call for a 
reduction in homework due to responsibilities outside of school. 

NON-ACADEMIC MEASURES: A subset of students, mainly at the high school level, call for grades to 
be based on more than academic products such as tests, quizzes, and presentations. Students note 
that students offer more than academic inputs in school, stating “not all students are the best test 
takers” or grading test scores “aren’t a realistic way to determine a kid’s learning abilities” or “every 
student is different” with unique interests, strengths, learning styles, ability and effort. To students, 
assessments and grading should take all of these differences into account. Specifically, students 
state their desire to get “credit for trying,”  “paying attention,” “effort,” and for their “cooperation and 
communication skills.” As a result, a number of students believe grades should reflect a variety of 
non-cognitive factors ranging from effort, behavior, participation, attendance, work ethic, and more 
to accurately communicate students’ performance. A few express that while grades are important, 
they also believe existing practices are causing “stressful” classroom assessment situations. 
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Additional Comments: Optional (continued)
Question 43

PARENTS 

LESS HOMEWORK/ MORE CONSIDERATION: Especially at the Elementary School level, parents 
express the same displeasure with homework load as students in middle and high school. 
Parents state that they “don't enjoy the nightly homework that happens in some teachers 
classrooms in Elementary. It is way too much… and exhausting and cause[s] problems between 
us and our child arguing to get homework done every night when he just want[s] to play and we 
wanted to spend time together as a family.” Others agree by stating, “The concept of homework 
is unnecessary. These kids spend almost their entire day learning and doing school work. The 
little time they have outside of the classroom should be used to pursue what they enjoy, learning 
new skills, doctors appointments, family time, etc.”  Another parent stated directly that “I think 
homework is a load of crap. Our kids are already at school for 8 hours a day. Talk about work/life 
balance. If you can’t teach the topics in the allotted time at school, then something else needs to 
change.” There’s an expressed desire for “having a break in the evenings” so students and their 
families can focus on non-academic interests, yet it also seems to be understood that a “heavier 
homework workload at the high school level” is expected. 

NON-ACADEMIC MEASURES: Again, like middle and high school students, a number of parents 
(especially at the secondary levels) view grading as “unfair” if grades do not include non-academic 
classroom factors such as student “effort,” “participation,” and/or “work ethic.” Parents see 
students as “individuals who learn in different ways” or even that “assessment grading is not 
accurate.” Because of this, some parents believe grading evidence should be derived from an 
array of classroom sources and/or give “extra credit” to mitigate differences and inaccuracies. 

TEACHERS  

ACADEMIC MASTERY. Teachers, especially at the middle and high school levels, report an 
understanding that the letter grades they use “are too general,” “subjective,” “don’t reflect 
students’ understanding,” and “lack meaning” as they relate to communicating academic 
performance. Teachers acknowledge that current letter grades include “effort,” “participation,” 
and credit for “responsibility,” which cloud academic accuracy and understanding. To help, some 
teachers call for “narrative reports” or a switch to “standards-based grading” to alleviate the 
arbitrary nature of the current, traditional letter grade system. A few teachers cite a need to 
infuse more “reteaching” or allow students to “redo assignments” to place more emphasis on 
students’ learning and to provide students’ second (or more) opportunities to evidence mastery. 
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Overall Summary: Outcomes
Progress Municipal School District

The following themes are reflected in the responses to survey items by students (in grades 4 - 12 
only), parents, teachers, administrators, and instructional support educators from Bluffton - 
Harrison MSD:
 
Homework
 

The varied responses to Questions 4 – 9 indicate there is significant difference in opinions and 
little consensus about the “primary” purpose of homework. If the different purposes are 
ranked based on the perceptions of all groups, that order would be:

 
(1) To reinforce classroom content or practice skills learned in class

         (2) To teach students life skills such as time management, organization, 
      responsibility, and effort
(3) To prepare students for assessments
(4) To provide students with another way of learning important concepts
(5) To engage parents in their child’s learning
(6) To prepare students for new material that will be presented in class

 
Most students, parents, teachers, administrators, and instructional support educators 
believe homework should be about reinforcing class content/ practicing skills learned in 
class, teaching students life skills, and for preparing students for assessments. Yet, for the 
remaining homework options, results aren’t clearly consistent within or among groups. 
 
Widely varied responses such as these typically result from: (1) the absence of a 
school-wide homework policy, (2) individuals in most groups not being familiar with the 
school-wide homework policy, or (3) the school-wide homework policy not including a 
statement that clarifies the primary purpose of homework.
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Overall Summary: Outcomes
Progress Municipal School District

Assessments
 

1. With the slight exception of using classroom assessment to gather evidence to 
determine grades, the responses to Questions 11 - 16 indicate there isn’t significant 
differences in the opinions and greater consensus about the “primary” purpose of 
classroom assessments than homework. If assessment purposes are ranked based on the 
perceptions of all groups, that order would be:
 

(1)  To offer feedback on students’ learning progress
(2)  To allow teachers to identify students’ learning difficulties
(3)  To help students identify and correct their learning errors 
(4)  To help teachers guide students in remedying learning problems
(5)  To inform teachers in directing high scoring students’ enrichment activities
(6)  To gather evidence to determine grades
 

The only purpose a notable amount of individuals in all groups (excluding administrators) 
stated is not a primary purpose of assessments is “To be used to gather evidence to 
determine grades.” This is true of students (20%), parents (20%), teachers (22%), and 
instructional support educators (21%). Yet, classroom assessment outcomes are typically 
where teachers derive their evidence to assign grades.
 
These results indicate that individuals all groups tend to emphasize the formative 
purposes of classroom assessments in helping students identify and correct learning 
difficulties, rather than the summative purpose of determining grades. Further, results 
emphasize the expectation that assessment outcomes are for teachers AND students to 
actively use. Teachers are to use assessments results for planning and enacting corrective 
instruction to help students identify and address learning difficulties and to provide 
enrichment learning experiences for students that evidence mastery.
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Overall Summary: Outcomes
Progress Municipal School District

GRADING 

1.  Though there are varied responses to Questions 24 – 29, indicating difference in the 
opinions and unclear consensus about what should be the “primary” purpose of grades, 
Questions 24 (grades as communication for parents) and 25 (grades as information for 
students) identify areas of greater alignment. If these different purposes are ranked based 
on the perceptions of all groups, that order would be:
 

(1) To communicate information to parents about students’ performance in school
(2) To provide information to students about their learning progress
(3) To select or group students for educational programs
(4) To provide incentives for students to learn
(5) To recognize students’ effort and responsibility
(6) To evaluate the effectiveness of school programs

 
Most individuals in all groups believe all of these options should be “The primary purpose of 
grades.” This indicates that majorities of individuals in all groups believe that grades can 
and should accomplish all of these purposes.
 

2. Responses to Question 30 - 39 regarding the sources of evidence teachers should use in 
determining students’ grades also show significant differences in opinions. Ranking these 
different sources of evidence based on the beliefs of all groups yields the following order:
 

(1)  Major classroom assessments (chapter and unit tests)
(2)  Major projects and presentations
(3)  Class quizzes
(4)  Effort put forth (work ethic)
(5)  Class participation

                  (6)  Turning assignments in on time (punctuality) 
                    (7)  Homework completion

(8)  Behavior or attitude 
         (9)  Attendance

                    (10) Extra credit
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Overall Summary: Analysis
Progress Municipal School District

1. There are perplexing inconsistencies regarding use of assessments. All stakeholder groups 
largely agree that teachers typically move on the next unit of study after administering an 
assessment, yet all groups still reported significant post-assessment teacher/ instructional action. 
These reported actions are widely varied between and among stakeholder groups, with internal 
groups (administrators, teachers, and instructional support educators) reporting notable 
differences in teachers’ post-assessment actions than external home groups (students and 
parents). Students and parents report corrective instruction given for homework outside of class 
at higher rates than internal stakeholders, especially teachers. Students and parents also report 
that students are retaking assessments multiple times at higher rates than what teachers, 
administrators, and instructional support educators report. 
 
2. All stakeholders agree that assessments should be used for more than the purpose of 
assigning grades. There is strong agreement that assessments should be used as feedback for 
both students AND teachers. For students, there’s agreement that assessments should be used to 
help students identify and correct their learning errors. For teachers, there’s agreement that 
assessments should be used for identifying students’ learning difficulties, reteaching, and 
planning enrichment activities, but providing students a second or multiple opportunities to 
reassess, for example, isn’t widely favored or practiced. There’s a disconnect between the 
reported purpose of assessments and implemented practices that don’t align to that purpose.

 
3.  With the exception of evaluating the effectiveness of school programs and recognizing effort 
and responsibility (non-academic factors) by administrators, all other stakeholders believe that 
nearly all options presented should be the primary purpose of grades. While all purposes are 
legitimate, there is no indication as to which singular purpose is most important. As a result, 
educators are likely trying to addresses all of these purposes with a single reporting device, such 
as a progress report and/or report card. And some purposes are actually counter to others. As a 
result, lack of clarity and confusion arises in the grading and reporting process, evidenced in 
these results.

4. Administrators hold different views than the other stakeholders on what should be 
considered when determining grades. Leaders mostly believe that non-academic factors (class 
participation, effort, punctuality, behavior and attitude, and extra credit) should be excluded from 
grades, whereas teachers at all levels support or are divided regarding their inclusion. Overall, 
students, parents, teachers, and instructional support educators widely (and oftentimes strongly) 
agree that non-academic factors should be included in grades–with the exception that teachers 
largely do not believe that extra credit should be included in grades. 
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Recommendations
Progress Municipal School District

Survey responses and narrative comments show the different stakeholder groups from Progress 
Municipal School District hold vastly different perspectives on school issues related to 
homework, assessment, and grading. Although groups agree on several issues related to these 
topics, they differ drastically on others. Reform efforts to improve these areas will need to take 
these differences in opinion into account by directly addressing the unique concerns of each 
group. The following are recommendations that should be considered by school leaders as they 
move forward in making adjustments and adaptations.

 
1. Present/discuss these results. Knowing the differences that exist among the majority of 
Bluffton- Harrison MSD specific stakeholder groups can help guide future improvement 
efforts. Results can serve as useful professional development and serve as baseline 
information for which effective reform plans can be developed. Discussions may help put 
fears and rumors to rest that may have inadvertently resulted from the survey 
administration itself.
 
2. Form an assessment and grading coalition. Assessment and grading reform is far too 
complex and highly nuanced for any person, administrative team, or teacher group to 
accomplish. The divergent views among administrators and oftentimes compared to other 
groups, makes them currently an unreliable single group to solely enact or lead future 
change. Parents and students should be included alongside teachers, principals, district 
leaders, and instructional support staff (other educators/ counselors) as coalition 
members.

 
3. Professional learning opportunities for all educators should be provided in the areas of 
homework, assessment, and grading. The considerable differences of opinion among 
teachers, administrators, and instructional support educators most likely result from the 
lack of a shared professional knowledge base in these areas. Well-designed professional 
learning opportunities that familiarize educators with the research in each of these areas, 
along with the implications of that research for practice, would broaden and deepen 
professional conversations about each of these areas and lead to better-informed 
opinions. Although there is no set of “best practices” with regard to homework, 
assessment, or grading that can be universally applied, research shows that some 
practices are clearly better than others and serve to enhance student learning outcomes. 
With this shared knowledge base, educators will be well prepared to adapt research 
findings to the unique contextual conditions of Bluffton- Harrison MSD. 
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Recommendations

4. Purpose statements should be prepared for homework, assessment, and grading. A 
shared purpose statement will serve to enhance policies and practices in each area and 
ensure greater consistency among teachers in all areas. Given the differences that 
currently exist, reaching consensus on purpose statements may be both challenging and 
time-consuming. It also will require strong and inclusive leadership, along with unified 
public commitment, on the part of all administrators. When grounded in a shared 
knowledge base, however, consensus will be easier to reach. In addition, purpose 
statements will provide a framework for establishing greater consistency across all three 
areas. 
 
5.  Multiple grades should be assigned for all subjects and courses, separating 
“achievement” and “behavior.” Because the criteria all groups consider important in 
assigning grades represent these two, distinctly different aspects of students’ performance, 
they should be distinguished in report card grades and reported separately. Majorities of 
all external (students and parents) and all internal stakeholder groups (teachers, 
administrators, instructional support educators) support this change in reporting. It will not 
require burdensome additional work by teachers who are already gathering evidence on 
behavioral aspects of students’ performance. In addition, it will greatly enhance the 
communicative value of report card grades and transcripts.


