
Students  (2 groups: middle and high) 

Teachers   (1 group, all levels)

Administrators   (1 group, all levels and central office) 

Support Faculty & Staff   (1 group, all levels)

Stakeholder Response Rates

100%

100%

100%

100%

14

SAMPLE FOCUS GROUP: 
SURVEY
Multiple Grades Report Card Pilot

PREPARED EXCLUSIVELY FOR

PROGRESS MUNICIPAL SCHOOL DISTRICT
Dr. Jane Doe, Superintendent

Each survey is customized to meet the needs/goals of the school 
and/or district. Items included in this sample report are not all-
inclusive of the final product, which is much more comprehensive 
in both qualitative methodology and reported outcomes. This is to 
provide you a brief sample of the question route, research base, 
and summaries of outcomes by stakeholder. Specific, coded 
qualitative themes and recommendations would also be included 
in the final report, but they are not represented here. 
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Focus Group Survey & Report Overview

Focus Group Survey: Context

 
After the first semester, GradingRx® assisted Progress Municipal School District leaders in 
conducting a focus group interview survey of different stakeholder groups to determine 
perceptions of their Multiple Grade Report Card pilot taking place in grades 6 and 9 social 
studies and sciences classes throughout the district. Survey responses were gathered online via 
Zoom platform using a research-based Focus Group Question Route adapted from Kreuger, R., 
& Casey, M. A. (2015). Focus groups: A practical guide for applied research. Sage Publishers. This 
report presents a summary of the results from the interviews with each stakeholder group. 

INTRODUCTION: Progress Municipal School District is exploring classroom grading improvements 
through building a shared knowledge base, creating a grading purpose statement from which to better 
align practices, and piloting a multiple grades report card in Grades 6 and 9, within Science and Social 
Studies courses. This pilot report card purposefully separates academic scores from academic support 
factors (or behavioral scores such as responsibility).
 
PROGRESS MONITORING: Progress Municipal School District is monitoring the pilot reporting 
process in a number of ways, through regular check-ins with pilot teachers and committee members, 
evaluating students’ formative and summative academic results, and structured focus groups. This report 
provides stakeholder summaries of each focus group conducted in _________, which relied on a question 
route adapted from Kreuger, R., & Casey, M. A. (2015). Focus groups: A practical guide for applied research. 
Sage Publishers.
 
GOAL: To gain perceptions of the Grades 6 and 9 grading pilot underway in Progress Municipal School 
District’s Science and Social Studies classrooms and its associated alternative reporting structure. We 
specifically desire to learn and better understand what is working well and what needs improvement.
 
PARTICIPANTS: Fourteen (14) students, six (6) teachers, five (5) administrators, and three (3) 
instructional support educators involved in the Multiple Grades Report Card Pilot. 

MODERATORS: Dr. Jane Doe (lead) & Dr. Laura Link (research assistant)
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The Question Route

 QUESTIONS Minutes

1. Introduction When and how did you first learn about the grading 
pilot?                

5

2. Transition What were your first impressions of the grading 
pilot?

5

3. Key Let’s talk about strengths.
Share two things the grading pilot does particularly well. State: A 
number of you said X is going well. Talk more about that.

15

4. Key Now let’s talk about what needs improvement. Let’s use 
the same process.
Share two things the grading pilot doesn’t do particularly well. 
State: Tell me what you identified and give me a one or two 
sentence description of each. State: A number of you said X isn’t 
going well. Talk more about that.

15

5. Context Suppose that you were in charge and could do 
whatever you wanted to improve the grading pilot. 
What change would you make? Briefly explain why.       

10

6. Context What can participants (students, teachers, parents) 
do to make the grading pilot better?            

10

7. Context If you invited a peer/friend/colleague to participate 
in the grading pilot, what would you say? 

10

8. Ending What, in your view, what is the most important thing 
we’ve discussed?     

10
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STAKEHOLDER FOCUS GROUP: SUMMARIES 
The following sample summaries include the teachers and high school students involved in the Multiple Grades Report Card 

pilot. Other stakeholders participated, but they are not represented in this sample. These summaries are for illustrative 
purposes only, but clients can expect a sound qualitative approach to Focus Group interviews and reporting, as exampled here:

PILOT TEACHERS: (1) Most pilot teachers report that they first learned about the grading 
pilot through district-wide spring pilot group meetings. A few teachers are also on the 
district-wide Assessment & Grading committee, so they learned about the pilot in the _________ 
during professional learning sessions devoted to classroom grading and assessment. (2) First 
impressions brought “excitement,” “relief,” and “apprehension” for teachers. A few note their 
desire to engage in “trying something new” which energized their outlook. For others, they detail 
how they “are already teaching/assessing in a similar manner” as the pilot process, so they felt 
relieved that they could carry forward these practices into the pilot, and even “reflect or 
improve on practices” as a result. For those brand new to pilot practices, they wonder “how 
students and teachers will adjust,” and express concerns about how the pilot might “change 
their classroom work” overall. (3) Teachers identify “a focus on learning” as a primary strength 
of the pilot. Teachers state that the pilot offers “a better representation of what students have 
learned,” “more time to know students individually,” “academic grades that are more reflective 
of students’ content knowledge,” and “more feedback.” A few teachers note that the “role of 
student involvement in the self-assessment” portion as an additional pilot strength. Student 
self-assessment makes classroom evaluations “not just one-sided” and that they “better align 
with the purpose of classroom learning.” (4) Teachers express the need for “more connectivity” 
between pilot teachers to “bounce ideas off each other” and “more check-ins” during the pilot 
process to alleviate any concerns and promote alignment. A number of teachers state that they 
would have preferred “more training” before the pilot to get “better prepared” for 
implementation in their classrooms and to “better prepare students” about the pilot itself. 
Unanimously, teachers report that weekly student self-assessments “are too much” and that 
shifting to bi-weekly assessments would be “more meaningful.” (5) One teacher noted that she 
would have provided a “gap year” between the initial professional learning sessions and pilot 
implementation for readiness purposes, and a number of other teachers agreed with this idea. 
Teachers state a desire to “revisit and revise assessments” and work on “language consistency” 
to better ensure pilot alignment across teachers. During this pre-pilot year, teachers expressed 
a desire to determine how to address “mastery targets,” “IEPs” and “honors/AP classes,” which 
require “additional attention and adaptations” to the pilot. (6) A few teachers note that parents 
“are not reading” the pilot information being sent home, which may cause “misconceptions” 
about pilot details. A focus on training/communicating with parents was raised, and 
“overcommunicating” in systematic ways was encouraged to generate better parental 
understanding of the pilot. (7) Teachers note that the pilot “may seem overwhelming at first,” 
but gaining a “better understanding of the why” behind the pilot can help. One teacher shared 
that others should expect “growing pains,” but again, remaining focused on “a better 
understanding” of the student learning purpose is key. An investment in initial planning to 
prepare for pilot implementation as well as a focus on “building relationships with students” 
were also encouraged. Teachers recommend that those new to the pilot “have a plan for 
assessment and remediation work going into the pilot” and to be reminded that “students are… 
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STAKEHOLDER FOCUS GROUP: SUMMARIES 

HIGH SCHOOL STUDENTS: (1) Most high school students report that they first learned about the 
grading pilot on the first day of school in the 2022-23 academic year through their teachers, especially 
their Biology teachers. (2) Students’ first impressions of the pilot were not favorable. Students state that 
after learning of the pilot, they felt “overwhelmed,” “intimidated,” “nervous,” and it seemed as though the 
pilot would “make classes harder.” Students particularly point out that a shift in assessments “put a lot of 
pressure on them at first” making assessment grades “even more stressful” because they’d need to “study 
more” and couldn’t figure out “how homework grades would be involved.” After time with the pilot, some 
students report the assessment “pressure remains.” A few state that the pilot may bring about “even more 
pressure” because of the “focus on tests.” (3) The majority of students state that the pilot made their 
learning “more  personalized.” Students say they now “know what they need to work on to improve,” “have 
improve study habits,” and are “more engaged in class.” Students point to teachers “taking feedback more 
seriously” by offering verbal and written “comments” and feeling relief that “not every homework 
assignment must be completed.” (4) Students are primarily concerned by what they perceive as a “focus 
on tests” as a result of the pilot. In their view, academic grades are now derived only from tests, so “it puts 
pressure” on them to score high on each test assigned. If students are poor test takers, this could be 
“difficult” and “lower a student’s course grade.” Students see this increased focus on tests as “unfair” and 
that “small assignments” like homework, classwork, etc., should be included in grade reports because 
without these small assignments, “grades aren’t accurate.” For example, one student stated, “If I get all A’s 
on homework but a C on a test, it isn’t fair that a grade of C is recorded in the gradebook.” To students, “it’s 
the extra things that get [their] grades up.” (5) Students report that as a minimum, “allowing for second 
opportunities to test should be mandatory,” especially if grades from tests will largely constitute academic 
scores. Even better, students desire more assignments that would be recorded in the gradebook under 
“academic scores” because “they need more chances to show mastery” and “that’s how colleges do it.” 
Nearly all students express the desire to “bring back” the homework completion grade. If it can’t be fully 
brought back, students call for “extra credit for homework” or “extra points” in some way. One student 
said simply, “We need more ways to get an A,” while another stated, “If we put in the effort, we should get 
the grade.” (6) Students look to teachers to improve the pilot. They ask for teachers to provide “more 
review in class,” “more opportunities in class for understanding,” “more alignment between teaching 
format and assessment format,” and in general, “more time” with the content prior to assessment. Overall, 
students want “more time in school” to learn, practice, and evidence mastery, “so tests aren’t so stressful,” 
and so they could focus on “extra-curricular activities, work, and family.” (7) Students state that if advising 
other students about the pilot, they would highlight “the emphasis on tests,” “the need for study habits to 
change,” and to “take advantage of reassessment,” if provided. Because of the focus on tests, students feel 
they must be “better notetakers in class,” “study more and harder,” and “must pay more attention” to 
instruction overall because they claim they “don’t have other grades” to cushion their final grade “like 
before.” (8) Students express appreciation for being asked for their input and call for even greater 
“student voice” and “feedback” throughout the entire pilot process. They remind us that  “parent feedback 
is important, too,” and that they want the district to take “the need for 
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Recommendations for Next Steps

4. Purpose statements should be prepared for homework, assessment, and grading. A 
shared purpose statement will serve to enhance policies and practices in each area and 
ensure greater consistency among teachers in all areas. Given the differences that 
currently exist, reaching consensus on purpose statements may be both challenging and 
time-consuming. It also will require strong and inclusive leadership, along with unified 
public commitment, on the part of all administrators. When grounded in a shared 
knowledge base, however, consensus will be easier to reach. In addition, purpose 
statements will provide a framework for establishing greater consistency across all three 
areas. 
 
5.  Multiple grades should be assigned for all subjects and courses, separating 
“achievement” and “behavior.” Because the criteria all groups consider important in 
assigning grades represent these two, distinctly different aspects of students’ performance, 
they should be distinguished in report card grades and reported separately. Majorities of 
all external (students and parents) and all internal stakeholder groups (teachers, 
administrators, instructional support educators) support this change in reporting. It will not 
require burdensome additional work by teachers who are already gathering evidence on 
behavioral aspects of students’ performance. In addition, it will greatly enhance the 
communicative value of report card grades and transcripts.

5.  Multiple grades should be assigned for all subjects and courses, separating 
“achievement” and “behavior.” Because the criteria all groups consider important in 
assigning grades represent these two, distinctly different aspects of students’ performance, 
they should be distinguished in report card grades and reported separately. Majorities of 
all external (students and parents) and all internal stakeholder groups (teachers, 
administrators, instructional support educators) support this change in reporting. It will not 
require burdensome additional work by teachers who are already gathering evidence on 
behavioral aspects of students’ performance. In addition, it will greatly enhance the 
communicative value of report card grades and transcripts.


